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Section 1: Room to Play — Why a drop-in with a diitrence?

a) Introduction

This report is the first stage in the evaluatiofiRobm to Playan innovative, three year
project run by the Peers Early Education PartnpréPEEP) and funded by the Sutton
Trust and the Garfield Weston Foundation. It witroduce the concept of a ‘drop-in
centre with a difference’ and examine the theoat&nid policy context of the provision.
It will then go on to give a roughly chronologi@dcount of the project including a
detailed exploration of its aims and objective$ie3e provide the framework for

discussing and analysing the first three monthspetation.

Room to Plays a drop-in centre; a drop-in centre with a défeze. It is based in a shop
located in a busy community shopping centre ahtet of one of the most deprived
areas of Oxford. The shopping centre is an impbr@source for its community, not just
as somewhere to shop, but also as somewhere tolige’ well used, not only by local
people but by others who travel across the cityan local towns to spend both money
and time there. The target group for ‘the shop’the users of the shopping centre,
whether they are there to shop or simply ‘hang-oEtweryone is welcome but the shop
is consciously located in a venue that attractsynpaments who are unlikely to be
accessing any statutory provision and who, in shastild never set foot in a drop-in

centre.

Users are greeted by the staff, as if into thein ®me. They are offered a cup of tea, a
place to sit and chat, someone ready and willirigsten, and basic facilities such as
somewhere to warm bottles, change nappies ancheobat. Similar to a conventional
drop-in centre there are indoor and outdoor pldiyvidies for children and babies and lots
and lots of books. However, the play activities part of a well established, evidence-
based programme (PEEP) that is founded on a cldadymented curriculum designed
to support parents and carers in understandindeaildating their children’s learning

through everyday play and interactions.



So the shop IS a drop-in centre, but it is tryiegyhard not to look like one. It is hoping
to appeal to a broad group of people including¢heso may not otherwise choose to go
to a drop-in. It also aims to offer a range ofrimulum-based play and learning activities
in such a way that nobody is alienated by an atimargpthat they may find off-putting or
intimidating. It is attempting to build relationpl between staff and users in such a way

that all this is possible.

b) The Evaluation

The Sutton Trust and the Garfield Weston Foundatere funded an independent
evaluation by Oxford University Department of Ediimaal Studies to take place, in
three stages, over the full term of the ventureade one of the evaluation took place
from February to June 2006. The overarching aithisfphase wat® ‘evaluate’ the

first four months of the initiative against its pFoted aims and objectives and to identify

any unexpected outcomes / successes / shortcomings.

In this report, the aims and findings of the evabraare contextualised within an attempt
to tell the story of ‘the shop’ from its conceptjahrough a difficult but important
gestation and finally to the ‘reality’ of the firgtree months of its operation. Itis also a
record of how an idea with a strong theoreticabratle and clear links with
contemporary policy is being translated into a el and concrete situation. However,
in addition to the narrative description, the @istage of the evaluation has offered the
opportunity to critically appraise the process byimg and exploring the tensions and
ambiguities which inevitably occurred along the w&ubsumed within this is Hannon'’s
recommendation that any evaluation must ensurattheftects the values in the practice
(1997). Establishing just what these values ascblegn one of the challenges of the first

stage of the evaluation.

Data was collected from records and documentatiovigeed by PEEP, observations,
informal discussions with staff and users and fdyisemi-structured interviews with all

staff on the project. These were digitally recaordeanscribed and analysed using



MAXqda, a software package for analysing quali@athata. This report is a synthesis of
ideas generated by a combination of these methbls.'voices’ in the report are those
of the staff, managers and practitioners. Theynatendividualised but are illustrative of
general points and themes. No attempt has beea toagbstablish outcomes but to
document process and to set the framework withiichvbtages two and three of the
evaluation can take place. It is anticipated thase will focus, firstly on the quality of

the provision and secondly, on its impact on thersis

a) A gap in the provision

Social exclusion is what ‘happens when people acqd suffer from a series of
problems such as unemployment, discrimination, g&ils, low incomes, poor
housing, high crime, ill health and family breakdowwWhen such problems combine
they can create a vicioaycle’ (Social Exclusion Unit, 2005). There israging
recognition that the issues are multi-faceted atetlinked and that long-term factors
drive disadvantage and life chances for childrefigldnd Stewart, 2005). Attempts to
unpack the factors which culminate in social excn$ave increasingly focused on the
inter-relationships between social class, povetiycational achievement and success

in the labour market.

The work of Bynner, Joshi and Tsatsas (2000) comg@dnirth cohorts from 1958 and
1970 suggests that social class and parental edoablevel have a significant
influence over a range of educational and sociad@ues for children at age 16. Their
findings lead them to conclude that there is ‘rdqahle stability in the processes
through which some of our respondents had gainegisado successful and fulfilling
lives while others were excluded’ (Bynretral.,2000, p.40). Consequently, the
dynamic of disadvantage is almost inevitably inéergrational; ‘Children suffer from
the social exclusion of their parents; the psychiolal and social barriers start very
early on in a child’s life and contribute to thewwn identity’ (Bird, 2004, p.3).
However, Bynner and Joshi (2002) conclude thaptitential negative effects of social
class on both employment and occupational achiemtare substantially mediated by

the level of educational qualifications gained.clsevidence on the ‘mediating’ effects



of education raises the question of interventioth @here it can be most effectively

targeted.

According to a recent study by the Centre for Aselpf Social Exclusion, since the
election of 1997, there has been a step-chang#itudas and policy to intervene in the
cycle of poverty and social exclusion (Hills anéwart, 2005). Of these, none has been
more notable than the Sure Start initiative, esghbtl early in Labour’s first term ‘to
ensure that children and families in disadvantegyeds have access to the services,
opportunities and practical help which enable yocinigdren to flourish from birth

....S0 they are ready to succeed when they starbSqES, 2001 p.19). This

concept of joined-up, community based provisiofo@ised on the importance of
parenting and a commitment to supporting famili8sre Start Local Programmes have
recently been modified into Children’s Centres fently in the 20% most deprived
areas) and the model has been widened to incogexstnded schools (expected as

universal provision by 2010).

Despite this increase in awareness, research andjon, the reach of these new
services is questionable. Tunstill, et al. (20@port that the local programmes
established in the first round of funding ‘saw aerage of 30% of children each month,
in the three months to September 2004’ (p. 22)ndke optimistic figure provided by
Hannon (2006) in a detailed analysis of reach & 8uare Start Local Programme, found
that over a twelve month period 50.8% of eligildenflies accessed at least one available
service. There is also the additional concernubatof services is in an inverse
relationship to need. Barlowt al (2003) argue that ‘despite evidence concerrtieg t
need for, and effectiveness of, early intervenposgrammes, there is also evidence to
show that there is often a low uptake on the piattt@se individuals who stand to benefit
most from the intervention’ (p.181). There isd®nce from interventions targeted at
families perceived to be ‘at risk’ that the leasinerable were most likely to take up the
offer of support (Murray, Woolgar, Murray and Cog@003; Barnes, MacPherson and
Senior, 2006). Murray (2000) found that women whose not to participate in a health
visitor support programme were younger, less wailicated and in less stable

relationships. She also demonstrated that, ones, ihese women had poorer outcomes



related both to their own and their children’s weding. Such individuals and families

who do not readily access available provision hawee to be termed “hard to reach”.

It should be noted however, that there is alsoexwd that families most at risk do not
benefit from, and may even do less well followiag,intervention (Love et al., 2002;
Xiang et al., 2000). In their study of why somememn chose not to take part in a home
visiting intervention, Barlow, Kirkpatrick, StewalBrown and Davis (2005) found that
the reasons were many and various but that onertenganotivation was to avoid adding
yet another element into a life that was alreadpjanised and chaotic. It seems a
reasonable supposition that, under such conditiotexyentions may become an
additional burden and that this may account forr fpe@ssible negative impacts on those
they are intended to benefit.

Clearly then there are some vulnerable families wéither actively seek and use
available provision (either group- or individualdea) nor choose to accept a more
tailored home-based service. Consequently, tisesegrowing interest in, not only
documenting the characteristics of families whadlidedhe offer of services but also
seeking to identify the reasons for refusal in ottat practice can be modified to be
more in sympathy with their needs. In additior possibility that an intervention itself

can make things more difficult for the most at-rigknilies must be recognised.

One innovative approach would be to develop a semot contingent on the user
making any special arrangements or commitmentdesacthe provision nor on the
provider identifying and contacting a target grafipotential users. But this raises
guestions: What kind of service? Where could ibffered? Who could provide the

concept and the delivery?



d) An innovative partnership

The Sutton Trust

The Sutton Trust was established as a grant makiagty in 1997 with the aim of
challenging educational inequality, both througbesgch and by providing educational
opportunities for those from non privileged backgrds. It supports work from the early
years, through primary and secondary schoolinfyrtber education and beyond. It
believes in targeting disadvantage from beforentartd focuses on supporting parents in
the early years, so that as their child's firstoadlor they can help to give them the best
start in life( The Sutton Trust 2006).

The Garfield Weston Foundation

Founded in 1958 the Garfield Weston Foundationlieased, general grant-giving
charity that has helped a wide range of organisatwith grants of varying sizes. Recent
rounds of funding have helped projects in the feifgg categories: Arts, Community,
Education, Welfare, Medical, Social, Religion, Ylo@nd Environment (The Garfield
Weston Foundation 2006).

The Peers Early Education Partnership (PEEP)

When the PEEP intervention programme began in 1i99&s conceived primarily as a
literacy intervention with an expanding focus ommauacy, self esteem and positive
dispositions to learn. It was intended to bergfitdren from an economically
disadvantaged community in Oxford, compromisedhgyrtlack of skills and confidence
by the time they made the transition to secondelnpal. Its short-term aim has always
been to foster reading readiness thus allowing ehitth to maximise their potential
within an education system that requires (and ciissumes) a certain level of literacy
skill.



PEEP’s aims and practice are centred not on thérehithemselves but on the
relationship between adults and children, which PE&nsiders to be at the heart of
learning. PEEP works with families from the chid@arliest weeks, and the curriculum
makes explicit the notion that babies are activa@addeings and learners from the outset.
It supports parents, encouraging them in their asl¢heir child’s first and most

important educator, not by ‘teaching’ their chibdit by ‘communicating’ with them in

the context of everyday play and interaction.

Integral to the curriculum is the ORIM framewor®riginally designed by Hannon
(1995) as a means to encourage shared literasyt@stibetween adults and children, it
has been adapted by PEEP into a structure for stupgp@arents and carers in making
the most of day-to-day life with their childrenh& framework recognises that children
need:

Opportunities to learn;

Recognition and valuing of their early achievemgnts

Interaction with adults in learning situations;

Models of literacy and numeracy behaviours, leaysitnategies and dispositions.

PEEP in Oxford is actively offered to all familiegthin its catchment area. It was
initially delivered within group settings but theodes of delivery have now expanded to
include home visits, home programmes and open sggesips. It is also incorporated
into playgroups and the Foundation Stage classlesah schools. Consequently, it is
difficult to calculate the ‘reach’ of PEEP butstestimated that approximately half the
families from the catchment area have some kirgirett contact with the programme
before their child is six years old. Like manyetiproviders, PEEP is continually
working to attract more families to their existipgpvision and seeking ways to modify

their programme and delivery in order to broadsrafpeal.
Over the last ten years, PEEP has grown and deaetlapd the principles and practice of

PEEP have become widely disseminated throughouthand beyond. PEEP trains

practitioners (currently over 1500) using a moddPBEP based on an established and
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well documented theory and offers a methodologyuithe theory into practice.
However, the application of the model, responsiviatal need and circumstance varies
from community to community. A good example oftis documented in the evaluation
of PEEPO in Ellesmere Port (Barrow and Thursto0520

In late 2003 the Sutton Trust were inspired to léwka partner in a project to deliver
services in a location already frequented by péssibers. A space within a supermarket
was initially considered and soon rejected in favafta shop within a community-based
shopping centre. ‘Something’ along the lines df@p-in centre was considered. These
are not that uncommon nor are advice centres suttheeCitizens Advice Bureau.
However, the project needed a means to, not onlgones and value more isolated
parents, but also a means to extend rather thgslysmeflect their existing practices.

With its clear ethos, established curriculum amd@mmitment to a flexible, responsive
mode of delivery, PEEP already had the ‘tools’ trkvo this agenda as well as a
training programme which, if the project were swsfel, could disseminate the model.

They became the obvious choice of a partner foptbgect.

Section 2: The Sutton Trust Shopping Centre Project

a) Project Time Line

Nearly two and a half years have passed sincertheqgb was first discussed. A specific
timescale of events is summarised below.

11



Time Line for the Project
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20 October 8 November ?E,O March 20(-)6
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proposal January
Garfield Weston lease for
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I I l
2 2 2 2 1°' Feb- 30 2
0 0 0 0 || phase ol 0
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(tester session).
v v
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Assessed different Sutton Trust and
options for publicist visit
accommodation Cowley Centr
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b) Finding a Location

By June 2004, the basic idea had been agreed bethve&utton Trust and PEEP.
Funded by the Trust, PEEP would lease a shop witleimemplar’s Square Shopping
Centre (known locally and by everyone on the pitagacthe Cowley Centre’). Itis a
community-based shopping centre at the hub ofdberieighbourhoods which
comprise the PEEP catchment area. None of thess are well served by local shops.
By contrast, the Cowley Centre has a variety opshincluding High Street names such
asDorothy Perkinsbudget shops such ®élkinson’sand a number of charity shops. It
also has two supermarketdq-opandSomerfieldy a green-grocer, a bakers and a
large, central cafeteria. Over the years it hasime established as, not only as ‘the’
shopping centre for the area, but also as an irmpbsbcial centre and meeting place. It
is (mainly) enclosed and is relatively warm andcgpas with a congenial, ‘intimate’
atmosphere quite unlike that found in the city oeshopping malls. It also
undoubtedly attracts many of the families that@mesidered “hard to reach”; some of

whom clearly spend many hours there each week.

Consequently, the Cowley Centre was consideredeal location to offer some kind of
provision and PEEP undertook negotiations withcbraplicated configuration of
owners, managers and letting agents who all, addfatent times, had some
responsibility for negotiating leasing arrangemeritke process took over a year,
during which the ownership of the centre changedlbauntil a mutually acceptable
arrangement could be reached with the new ownére fwn ninety similar shopping

centres around the country) and a lease couldgoedifor three years.
c) Talking to users of the shopping centre

Meanwhile, the PEEP management team began toliallt éhe project with their staff
and in October 2004 also undertook a mini-survehiwithe shopping centre asking
users about the kinds of provision that they wdikiel A PEEP practitioner working
with a young parents group between November 2084Vvéarch 2005 also collected
information about what provision the group memlzersessed and where they

perceived the gaps. The ideas generated werevelyagsimple: somewhere to ‘go’ with
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your child when you are out shopping, a place &olfend change a baby, somewhere to
sit and have a sandwich with your children ancetdacilities. Respondents also
expressed a certain amount of cynicism which sugdkat they were not expecting to
have their ideas taken seriously. This is posghyorigin of one of the tensions in the
project that continues to be explored now thatsti@p is open; listening carefully to
users and attempting to meet the needs that th@ess<balanced with the commitment
to offer something that goes beyond the simplec#ifbn of existing practice. In other
words, trying to provide things that the users wanteed as well as things felt to be
beneficial or even edifying that users are unlikelyacknowledge a desire for. Play
activities were not mentioned as a priority andaiaty nobody stated they would like

to have PEEP in the shopping centre.
d) Recruiting staff

Recruitment was accordance with accepted PEEPRgeattie project was explained to
all staff who were then given the opportunity t@eess an interest in working on it.
Because the project was still very much in the tigreental stage, the explanations
were quite vague and, on reflection, all of thecptaner staff remain quite unclear
about their initial involvement. However, at sogely stage in the genesis of the
project, three key practitioners were recruited) o whom had a great deal of
experience within PEEP and the third with some PBEdPa lot of playgroup
experience. In addition two PEEP assistants weafed from their work as assistants
in groups. One speaks Bengali, Urdu and a littreH The project was initially
managed by the Programme Manager (groups andgsttidfter the management of
PEEP was restructured in October 2005, this roketaken by the New Projects

Manager. It has always been overseen by the Exietutive Officer.

Most PEEP practitioners felt some initial resemasi about the project which proposed
a form of delivery very different from anything efed by PEEP in the past. However,
they all became increasingly committed over therirgning months both with planning
for the shop and working on the stall (see below).

14



Section 3: What the Sutton Trust Shopping Centre Ryject hoped to achieve

The aims and objectives of the project were setroatformal proposal that was
submitted to the Sutton Trust in March 2005.

Aims
1. To engage parents who are often termed “harelach”;
2. To develop a model for a drop-in centre based‘ieatral’ venue that should be
easier to access farore isolated families.
Objectives
To offer:
i. A welcoming, neutral place to spend time duringdbg;
ii. An opportunity to talk to practitioners about thefildren;
iii. Directed and undirected play and learning actisjtie

iv. Information about children’s services.

These seem perfectly clear and reasonable andrtiadye sense’ given the theoretical
context of the project and the ‘gap’ in provisityat the shop was aiming to address.
However, over the intervening year before it openieglse aims and objectives did not
remain set in stone but were given a new ‘reaéig/they were articulated, discussed and
interpreted by the managers and practitioners emptbject. During this period the staff
were working on a pilot for the shop by operatiagtall’ in the concourse of the Cowley
Centre. This practical experience also had an étnpa the way that the aims and
objectives were given meaning by those involvedorder to fully understand the
‘values’ in the practice, unpacking their complgxas they ceased to be abstract notions

and became embodied in the day-to-day life of tiogept, is highly illuminating.

a) To engage parents who are often termed “hard toeach”
“Hard to reach” has become an accepted term ampoiisy makers and service
providers, but in practice it is extremely difficth agree an acceptable definition of

those to whom it applies. Milbourne (2002) suggdisat
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‘there is no easy consensus on the scope of preldenvhere boundaries might
be drawn....they may suffer linked problems suclwasricome, lack of
employment, low skills, low self —esteem, poortheaid housing conditions,
high crime environments, family break down and rlahibess” (p.287).

There is also evidence from interventions targetddmilies perceived to be at ‘at risk’
that it is the least vulnerable that are the mi&sty to take up the offer of support
(Murray et al., 2003; Barnes, et al. 2006).

In a recent analysis of the factors influencingdaheeptance of volunteer home-visiting
support offered to families with new babies, Bareeal. (2006) found that
neighbourhood disadvantage was the characteristst strongly associated with
rejection of support whereas factors associateld agteptance were higher maternal
qualifications, more children, and family healthnoental problems. The authors
conclude ‘many of those accepting support weresbeff in socio-economic terms

although there were other reasons why family lifghtbe stressful” (p114).

The rationale behind the shop was to cite it withaisadvantaged neighbourhood, in
location already frequented by families who maybesidered “hard to reach” as the
means to realising its primary aim of ‘engagingthwsuch families. However,
establishing whether particular users of the sheghlemselves ‘hard-to-reach’ is highly

problematic.
They don't come out of a book, do they?

The managers and the practitioners, all of whonelextensive experience of working
with families, recognise that there are certaimdgraphic characteristics that are
readily associated with the term (which in progragsfatudies which attempt to
selectively recruit participants are seen, with sguood reason, as ‘risk factors’).
Nonetheless, all were quick to point out none ekthcharacteristics, such as age,
ethnicity or educational qualifications could oeithown, or even together, add up to an

adequate definition of ‘hard-to-reach’;

....you think of poor, people with children not hyadressed — but that doesn’t
always work — it's what’s behind them — all the fage that they are carrying
that doesn’t show — if you've got a nicely presdrdieild, all dressed nicely — it

16



doesn’t show what's behind them - there are difiesorts of families that need
things...

....I know young parents are important — but — yauitgaut them in a box — |
don't feel comfortable with that — | mean, | wagoaing parent....but | did
everything | was supposed to and coped really wealhd. there’s lots of young
parents like that who do a really good job becatisy know people are looking
at them — and you get some parents in their 2030 that find it difficult to
cope....

However, although they rejected the term as a adewélabel, the staff did recognise
‘a truth’ in the term and, either spontaneouslywben asked by the researcher, strove to
explore what the concept meant for them. Confidearad self-esteem was frequently

mentioned;

..... | think they always feel judged, that they avedoing....that they are not
being a parent in the right way, they are not dainiggs how you would like
them done or if they don’t go to this group or jthirs or do this then they are
not being good parents and they keep away frothafle sort of places and
people — they try to avoid all that....

....I think that people who are “hard to reach” doativays want to trust people
— they feel that they are being questioned or ¢&trd— being judged on their
standards — on what they have and haven’t got +evtieey don't live - that sort
of thing....

The lack of trust was felt to extend particuladypeople in ‘authority’;

‘...they don't like health visitors and people pokihgir nose in — do-gooders
and stuff — they don't like those sort of people smthey avoid those sort of
situations....’

Above all, how a parent interacts with their chaldldren was seen as paramount; an
inability or ‘unwillingness’ to engage with theihitddren being regularly cited as a
reason for believing a family to be “hard to regch”

....the whole thing of inability to engage, and | tie# in a very loose sense, is a
far more accurate description I think of hard-tcach...

....and | suppose, people that have found parentintg gifficult, they don't enjoy
their children, they feel guilty ‘cos they don'j@ntheir children and they don't
really like playing with them - they are ‘hard-teach’ ‘cos they don't really want
to do anything with their children...

17



There is also the question of agency. It shoutdoedgnored that families can and do
make active choices about whether or not to usatecplar service and that it can be
programmes rather than families that are “harctéxin”. This has clearly been

considered by the project team.

They’re not necessarily hard-to-reach - maybe tthey't want what you're
offering basically I think is a lot to do with ithey don’t want what you're
offering to a certain degree — they have diffeqgmrities.... what is more
important or if things are just too much.....

However, when staff discussed the aims and obgsfior the shop with the researcher,
there was a clear sense that engaging with ‘harddaoh’ families, however difficult it
was define them, was going to be a priority inghep. It was also acknowledged that
the engagement that they would like to see, at lgiis some families would be at a very

basic level — one that might easily be taken fanged.

...I think it is just seeing how fun it is to playddmave fun together and all the
different things you can use - encouraging botthem really to have a nice time
and share ideas and activities together and shaaitgok... and you just making
time for each other really, together — enjoyingith@bies or the older ones....

However, it was recognised, for a number of reasitias the shop needed to attract a
cross-section of users. Firstly, it was understihad any service that appealed
exclusively to “hard to reach” families would quiglbecome stigmatised. Secondly, a
mix of people, who could potentially influence dedrn from each other, was anticipated
as a benefit of the project. Finally, it was fullgcepted that ‘anyone’ could benefit from
the services on offer in the shop, either in teofthe curriculum or because they would

welcome support in some other way, including singagne respite during shopping!

In addition, the staff felt that one of the possibbstacles to the success of the project
would be if the shop developed a ‘cliguey’ atmosplend became dominated by one
particular group of users. The fact that it wolddopen to all and exclusive to none was

perceived as one of the most important charadiesigi preserve.
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b) To offer a welcoming, neutral place to spend tim during the day and an

opportunity to talk to practitioners about their children

In the interviews conducted with staff prior to gteop opening, there was a great deal of
consensus about these two objectives which wereckearly articulated both by the

managers and the practitioners on the project:

..... simple, fun, relaxed, friendly — just the sanmeasphere as your front room

...... a place where you can go ... be welcomed andaget information and
support when you need it about just about anythkitige focus in a sense will be
around your child because that is the process ithahthreatening — but simply a
place where people will listen and where you camngwithout feeling nervous or
worried ....those are the two things that are gomgiake it accessible for people
who don't use other things and if it is welcomimgl #otally none threatening then
the chance is that it will work....

....... for changing, toilet, having somewhere to féed tchild, as well as having
the time and play once they’ve been shopping dnaus just before shopping to
make it a little bit easier for the child and adatid | think it is important that it's
not just for the children - it’s like for both —apents should feel comfortable and
be able to have some time for them as well, perbalbscting information, sit

and have a cup of tea, talk to an adult - and whettelse we can sort of provide
— atelephone number for some information or shingt— and sometimes just to
have that chat, knowing it doesn’t go any furthet you just need to off load....or
someone to hold your baby while you go to the loo!.

There was a real acknowledgment from staff thatiith young children is hard work
and that parents and carers are often tired tpdi of exhaustion. They were also
highly aware, from personal experience, that shappiith young children can be one of
the most stressful parts of the day. All of thagtitioners expressed a determination that
the shop should, at one level, be there as a esfsitamilies and as an incentive to make
shopping easier. In discussing this particulaeespf the shop, it was noted that there
should be no ‘*hidden agendas’, that parents aretcahould have no sense that they are
welcome only if they behave in a certain way oreago go on a course or read a certain

leaflet.
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c) To offer directed and undirected play and learmg activities

PEEP is an early learning intervention based amractilum, structured around the
ORIM framework, that is delivered to parents nothddren. Implicit in this objective is
the implementation of the PEEP curriculum via thley@nd learning activities in the

context of the shop. The PEEP programme aims are:

To promote parents’ and carer’ awareness of childreery early learning and
development through making the most of everydaiyifies and interactions;

To support parents/carers in their relationshigh wieir children so that the
children's self-esteem will be enhanced;

To affirm the crucial role of parents/carers asdrkein’s first educators;

To support parents/carers in the development af théddren's literacy and
numeracy;

To support parents, carers so that they can engetin@ development of positive
learning dispositions in their children;

To promote and support parents” and carers’ lifglizarning.

In order to meet this objective, there have beemdhallenges. The first has been to
adapt a curriculum based on a structured delivegraups or individuals or on an open-
access drop-in setting to the unstructured settiriigje shop where users may stay for
five minutes or five hours (see section on curdao). The second is a dilemma inherent
in the whole concept of the shop; that it is attengpto attract a client-base which
includes parents who would not choose to partieifrat curriculum-orientated service
along side others who actively seek ways to sugpert children's learning. It is not
therefore simply a case of adapting the curriculbuat finding a way of offering it that is
extremely flexible and unobtrusive. In some walys, a ‘hidden agenda’ and both

management and staff are acutely aware of thidiconf

.... the people we want to work with are the peojle aren’t coming to our
existing provisions so what we do there, even thaougill have the same
original aims will have to be positively very diffat.... in terms of how we
introduce the child development and talk and intéicas and play and
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possibilities.... | think what everyone is very cottea about is that it will be
very different - It's not just an alternative presas and then when people come
through the door we just do PEEP groups, it's noivhts going to be, we are
going to be respectful of the fact that we are waghkvith people that haven't
gone to those things and probably wouldn’t go tusththings, so it is a light
touch and low key ...

..... once we've made the relationship with the parant we've got those hard to
reach parents to actually come to the table ang p¥éh children, and you build
a relationship with them and then you can starpging in these bits - ‘oh they're
learning so and so’ or ‘that’s really good, doittzat ‘cos they’re going to get
this out of it’ — but - not bombard them as sooryas get to know them, but as
the relationship builds then sort of drip in bitsvehat they're learning and
hopefully, the parents will have fun with theirldhi..

....just having fun - but you know can have fun wathr children, it doesn’t
always have to be sat down at a table - they caalmbut learning about numbers
in a different sort of way including the play butot everybody would - realise or
see it - but just to learn to have fun and to plath their children, or listen to
what their children are saying - because | findegsarent sometimes you think
“oh this is how he plays with something” - and ydon't always step back and
think “well maybe let’'s see how they play with it’...

Although the practitioners were aware that the PE&E#Rculum is primarily delivered to
parents, in the reality of the shop they realigambgnised that the play and learning
activities themselves would be the ‘way in to’ theeraction with the parents. They were
also very aware that some children have incredisyricted opportunities for play at

home:

...the aim of the play activities is to have fun, eeperiences, lots of different
experiences - you know - there’s lots of childramdn’t even held a crayon, or
played with playdoh - so - lots of experiencesyipig with new people, making
new friends.....
Staff also discussed the possibility of offeringedied play activities more akin to those
available through more traditional PEEP groups ssch ‘Story Time'. There was
however a strong consensus that these need tamdistaff were convinced that they

would be appropriate in the context of the shop.
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d) To offer information about children’s services

All staff involved in the shop were clear that afe¢he objectives was to provide a range
of leaflets and flyers about relevant services smarces of support. They also assumed
that they would be able to give information to sdeased on their own knowledge and
expertise about local provision. The original pysgl to the Sutton Trust suggested that
there would be a role for other agencies, not anfyroviding information, but also
services from the shop. However, all staff feliteqambiguous about this, concerned that
the overt presence of ‘others’ such as Health dfisior Midwives could be off-putting or

intimidating to the very families that the shop kdgo attract:

..... at first | thought it could be a bit like a SuB&art, everyone getting involved
and it would be a good thing — they would say yewpwt all the parents so we’ll
come to you because we can’t reach them - butttiese services are out there
and if families are not going to them and they @ogreaching them, perhaps they
should be asking why not or questioning what theydaing...
It was clear from both management and practitiotteastheir priority was to make the
shop welcoming and accessible to a broad rangenafiés and that this could be best
achieved by not having workers from other agengiesent in the shop. They did not
rule it out for the future and it was suggested tha users could be consulted on the type

of information or services that they would likelte offered.

Section 4: The stall - “A really important accident”

As time passed and the lease was no nearer to Sigingd, the PEEP management
began to think of some kind of interim arrangentbat would establish a presence in
the shopping centre and begin the build a clieselvehich could then be transferred to
the shop. After further discussion with the Suffoust, who agreed to provide funding
for four months over the summer of 2005, it wasdkt to open a ‘stall’ in the
concourse of the shopping centre. It aimed toaipeaas a pilot for the shop and would

offer three important components that would fin&lé/incorporated into the shop:

Play activities based on the PEEP curriculum
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Information in the form of leaflets
Advice and support for adult users from staff

It was open from May 2005 to July 2005 and agamfSeptember 2005 until end of
March 2006, 4 days a week, Monday to Thursday;&r80 2.30pm. It was staffed by a
PEEP leader and a PEEP assistant. The resealshevaaked some sessions as an
assistant. The stall was composed of two childesizestle tables and chairs and two

full sized tables arranged on three sides of aangge.

The two small tables offered play activities sustplaydoh and threading. One large
table was arranged with a variety of leaflets affginformation ranging from local
playgroups to a recipe for playdoh and the secargkltable displayed an advertising
board sayingtay and Playsome photographs of adults and children playoggther
and a poster explaining the ORIM framework. Theeee small chairs around the
children’s tables plus a couple of adult-size onEse ‘enclosed’ area of the rectangle
was intended as a soft-play baby area with a dasvéte floor covering. It was
scattered with baby books and a PEEP ‘treasuresbasintaining objects which offer

different sensory experiences all made from everyigects.

It was envisaged that the stall would be open éomore than four months. Staff were
originally dubious of the concept and insecure alamrking professionally in such an

‘exposed’ position.

| thought - I don’t know if | want to sit in the daile of Cowley Centre and be
one of the people who sort of instigate it andidoglaying — and when | got

The first week was awful; it was just like beingigold fish bowl, lots of people
just looking at you weird while you sat there ...

It was to start with that | wasn’t ever so keendming it because | felt like |
could be on public display....

However, the initial reservations fell away in tight of their experiences. When the

stall finally closed after nine months in operatiah of the staff reflected very
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positively on its many strengths, both in terméafediate effects and the implications
for the shop.

The very central location of the stall, which hagémed so daunting at first, became one
of its most compelling features. It allowed stafinake eye-contact with potential
users, some of whom would pass by many times beforeng over. There was no
threshold to be crossed, no daunting door to beexpe

..... that's been the biggest strength, the biggestththat you are right out
there and in the middle of people and the families...

...We have had a family that we have tried to reagbrie and people have tried
to get them to groups ...and it was only by constdiging at the stall that they
then approached us and even now when | see oherof she won't talk to me
off the stall at all yet there she has a full case¢ion, some days....

The very visible location also allowed childrerntaée the initiative in drawing their
parents or carers over to the stall. Many useiswbuld have otherwise passed by
were, literally, dragged by enthusiastic childreeroto play. Alternatively, the
practitioners would leave the stall to go and ¢bgteople who were passing. Many
conversations were conducted in shop doorwaygjukae for the bakery or on the
surrounding benches. The duration of the stahoaigh it had not been anticipated or
even particularly welcomed at the time, was algaificant. It allowed staff to
gradually build relationships with users, some bbwm passed the stall on an almost
daily basis for weeks before making the first contal he leaflets were also very

obviously displayed and were regularly taken byrsis@d passers by.

When at the stall, the staff took the initiativepliaying with the children. The activities
were based around the PEEP curriculum which dtitieewas being adapted to meet
the needs of the shop. The range of activitiesresisicted by the resources that had to
be transported to and from the stall on a dailykiyekasis and their by suitability for
use in a shopping centre concourse. The shoppintgecmanagement were supportive
of the stall but clearly vetoed any ‘messy’ actestand parents were like-wise wary of

anything too wet, sticky or even colourful. It wasserved by staff that some families
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‘dress up’ their children to go shopping. This elgen into account in what was

provided, especially as washing facilities were anailable.

The ORIM framework of Opportunities, Recognitiontdraction and Modelling was
used consistently by staff (according to their agoounts and from observations) as
they played with the children and talked to theepés. The staff were able to relate
many incidents where they felt successful in enggagarents in some kind of
‘unexpected’ interaction with their children or whearents had returned and explained

how they had utilised at home an idea they had sedhe stall.

Staff also held many conversations with the parantscarers. These varied from little
bits of advice about parenting or local childcarentdepth discussions about personal
and sometimes difficult circumstances. Sometirhesé conversations would be
initiated by new or infrequent users of the stathers were the result of relationships

that had been built up over time.

It was also apparent, to both the staff and theareber, that visitors to the stall were a
cross-section of the users of the Cowley Centisalitishing a viable monitoring
system that not only accurately records some oflédmographic characteristics of the
users (such as age and ethnicity) has been diffishether these characteristics give an
indication of whether a family is ‘hard-to-reack’almost impossible. However, it was
clear, through observations and through discussigtinsstaff, that a significant number
of the families who used the stall had some isav@snd engaging positively with their
children. The Asian PEEP assistant was influemiaistablishing contact with some of
those with whom she shared a cultural or languag&dround. She was sometimes
asked to translate in shops or for help in fillowg forms. In addition, the staff were
really gifted in their ability to ‘reach out’ to pple. They smiled and made eye-contact
with far more people than actually came over tostiladl on that particular occasign

they were greeted positively by many and were oftarght out for conversation by

passers-by, not all who had children with thenhattime.

Most importantly, the stall offered a forum to pialdle the shop. This was partly done

by discussions with the users but also throughéerpce’; users could see how much
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their children enjoyed the activities and how nitogas to have a sit down and a chat
but also it was obvious how much ‘better’ thesagikiwould be in a protected space
where the children could move around safely, wheseand coffee could be made and

children washed and changed:

..... already on the stall, we've reached a lot ofepds that haven’t ever gone to
groups, don't go to toddler group - and it's reamfpithose parents and playing
with the children and doing stuff with the childrand you're sort of modelling
play in the hope that the parent will join in — ayolu do have parents that sort of
sit there, to the side and aren’t really doing muchatting with their friends and
we’re doing pictures and then you say ‘do you warghow mummy?’ and then
they have that interaction about what the child Hase and you’re sort of
hopeful that if they start coming in to the shdgyt maycome in with their friend
and sit on the sofas and chat and just leave tiidreim to go and play but there’s
the sort of hope that you can build on that and lmeayo and show them a picture
and maybe get the parent up to the table and ptagting with the child and so
they realise, ‘yeah, I'm enjoying this, this......
With hindsight, all of the staff involved in thealitoverwhelmingly felt very positive
about it, as a provision in its own right and asiarketing strategy’ for the shop. The
day-to-day reality was however, not quite as rdsyvas originally intended as a short-
term, interim measure and the long delay in seguhe shop caused some lack of
morale amongst the practitioners. It was moreutieertainty rather than the duration
that was the problem and staff became anxioudhlegitmight be raising false

expectations in the users.

..... | got a bit fed up half way through becauseptleaying stuff and a lot of
parents, when | had spoken to them initially, splgciyoung parents, said “oh

everyone always says ‘we’re going to do this, wgeng to do that™ and | felt a
bit like that when | kept ‘saying we’re going tovieahis shop, we’re going to
have this shop!” - and it never happened so afteshile, | didn’t mention it for a

long time....
An additional concern was the need to develop @nogpiate form of the curriculum for

delivery from the stall. This raised two issuese avas a lack of staff time to do this

effectively at the same time as dealing with thergday challenges of working on the
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stall and secondly, the recognition that what vedistctory within the constraints of the

stall may not be appropriate for the shop.

Finally, it should be acknowledged that the actalking conditions on the stall
required a certain amount of stoicism from the ptiacers. The location was cold if not
positively artic on occasion, there were no faeitto make hot drinks and it was not

unusual for staff to remain sitting on child-sizeacs for long periods of time.

Reflecting on the stall, one of the staff commerted it had been a ‘really important
accident’. It seems that nobody anticipated dquit& significant to the project it would

be. It was not without problems but it worked. eTlaxury of foresight would have
undoubtedly led to the stall being seen as aniatgart of the provision rather than a
lesser version of the shop. Paradoxically, thenelgs that gave rise to most concerns; its
exposed position and its duration, played an ingmantole in its success. It facilitated
connections with a broad range of the Cowley Cerdramunity, particularly those who
may have been initially unwilling to respond to afoymal’ provision, allowing
practitioners to establish the trust and confidesfdbe users. It raised awareness of and
enthusiasm for the shop and created a ready-ma&déase for the move. It also

inspired both staff and users about the potenéakhts of the provision:

..... when | actually got on there and did it, it vedosolutely fantastic and it really
proved me wrong and it's made me think that | stiotijust jump to conclusions
- ‘cos it was absolutely brilliant - in that so maparents come - and once you’re
sat there and you're involved with a child - youn'ddake in people looking at
you and things going on around you because yowsatiavolved with the child -
and the same with a lot of the parents who do plily the children, they’re quite
involved and it didn’t matter to the children at,ar us who was doing it, or
anybody else and you feel part of Cowley Center aftwhile....

Section 5: And finally - The SHOP!

Prior to the lease being signed, there was a pefiatmost a year during which a great
deal of thought and planning went into the shopweler, it was also a time of

uncertainty, partly because nothing definite haehbegreed regarding the shop and
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partly because PEEP itself was under-going a p@&feodorganisation, including some
redundancies. The staff who worked most closeltherproject were the CEO, two
successive project managers, and one of the PEEBre An external consultant was
employed for a time who had a role in preparinggfeposal and the budget. The
planning took place in a combination of formal niregd combined with much more
informal discussion and sharing of ideas. After skall opened, the other leaders

became more involved, particularly in planning toericulum.

The lease for the shop was signed in January 2@0$located on one of the main
‘avenues’ leading into the centre but not withia thain covered concourse. The shop
itself comprises a main ‘living’ area and what wibhive been office and storage space.
This is divided into a kitchen area, a separatettand a walk-in storage cupboard.
There is a door leading from the main area intckitelhen area and a second door
leading into a yard. This yard is enclosed by higti and is approximately 1Gm

(Appendix A with Cowley centre layout, shop locatiand floor plan).

After the lease was signed, suddenly the plannatth be intensified. All of the staff
worked extremely hard to prepare for the openiNgt least, certain modifications had
to take place within the shop. These includedtetad and plumbing work and the
ordering and fitting of the new kitchen, flooringdaother fitments. This was
coordinated by one of the PEEP leaders whose hdsddaa did a lot of the physical
work including fitting the kitchen.

In addition, the publicity for the shop had to igamised. This was given a great deal
of consideration. The rationale behind the shdp wffer a service to families who may
not otherwise access any provision by citing & ilocation which those families already
frequent. It was therefore felt that it would lmeinter-productive to advertise the shop

beyond the shopping centre.

Consequently no public opening was planned. Itagsimed that the stall would
provide the initial user-base and during their lfiwaek in the concourse the practitioners
handed out leaflets about the shop to users arsaby. It was also hoped that word of

mouth would be a powerful agent in generating aaraness of, and interest in, the shop.
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Both the practitioners and managers expressetleaditxiety that the shop would be
under-used (and a greater anxiety that they miglsweamped) and various ideas were
discussed which could be implemented if necessargise the profile of the shop.
These included a token system to receive a freéPPd6lEg book and CD and posters

around the centre.

The fact that the shop was ready to open, on sthedithe 2 April, was a testament to
a great deal of hard work and commitment from thf.sIndeed, the practitioners felt a
really extra-ordinary sense of ownership towar@sgioject coupled with a powerful

feeling of responsibility about its success.

The shop is currently divided into different ar@dsch are designed to promote the
kind of atmosphere noted in the objectives of ttegget as well as facilitating the

implementation of the curriculum:

A sitting area with a large sofa at right anglethi® front window of the shop.
The bottom half of the window is covered by a blamkrd. There is usually an
activity on the floor here such as a dolls houseaps/trucks;

Two child-size tables arranged with different aitiés such as playdoh and
bathing the dolls;

Baby area ‘enclosed’ with by a bookshelf and twmeowalls. Soft floor
provided by a duvet and spread with treasure bas&atves etc;

Book corner including a chair ideal for feeding;

An area set up for role play e.g. as a shop;

A ‘messy’ area in the kitchen with water/sand/gldygpe activities;

Outside yard with activities such as sand and brick

The kitchen;

Toilet and baby changing area;

Table facing the entrance laid out with leaflets.
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The shop is staffed by two PEEP practitioners, lhsoae leader and one assistant
although sometimes two leaders work together. rTiairs in the shop are from
9.00am to 3.30pm and the shop is open from 9.30a&8r00pm. The day is divided into
two sessions and staff may either work one or dating the day. The additional hour

is for setting up, clearing away, cleaning andiwgita review of the sessions.
Section 6: Discussion and Conclusion

At the time of writing this report, the shop hagb@pen for three months. From the
outset, everybody has acknowledged that the uldrsimengths and weaknesses of the
project will not emerge until time has passed fa $hop to really embed in the
community that it serves. In the meantime, thduateon offers an opportunity to
reflect on the challenges that are faced, if and theey are overcome, and the lessons
learnt from them. The first part of this reporpxed the original aims and objectives
of the Sutton Trust Shopping Centre Project andicened how they were
contextualised and interpreted by those involvElis section will report on how these

aims and objectives are being addressed durinfiygh¢hree months of delivery.

a) Is the shop engaging parents who are often termi€hard to reach”?

A primary motive for establishing this provision svthe intention to draw in families
thought of as “hard to reach”. Exploring what tb@éscept means to the people involved
in this project has been an important element @®tialuation to date. It has been
established that is it very hard to set criteridefine, even theoretically, the risk factors
that might make a family “hard to reach”. Stafftbe project did, however, have a
clear ‘picture’ in their minds of the ‘kind’ of faihg that they were particularly hoping
would access the provision; perhaps the mostidefielement in this picture related to

manner in which the adults engaged with their ckitd

Clearly there are a number of families who quitarahiguously fit this ‘picture’ and
who now regularly use the shop. In the majoritgades the relationship was begun

when the stall was open and staff are pleasedhbgthave made the transition into the
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shop. Because these families are in quite ext@roemstances, their presence is very
notable and staff are acutely and appropriatelyawétheir needs. It has also been
noted that these families are ‘spreading the wabdut the shop to others who also are
considered by staff to ‘fit’ this category. Newveless, it is also clear that there are quite
large numbers, particularly of young mothers, wieragularly in the centre but who did

not use the stall and who have not come into te.sh

However, although attracting “hard to reach” fagslivas an explicit aim, it was also
considered extremely important that the shop shbeldccessed by a variety users: to
avoid the service becoming stigmatised; so thatsusauld potentially influence and
learn from each other and because “hard to reaahilies are not the only ones who

may have problems or could benefit from what thepstan offer.

The shop has been busy from the outset and algaed that, two months into the
project, the shop is being accessed by a wide sexgson of people, very much as it

was hoped that it would be.

...I think there is a wide range, we've got childngred- one runs a toddler

group and a scouts group - she’s got three childsle@ comes in with quite
regular - she brought in a box of teabags and a blgurrents and she said if she
went anywhere else she’d be paying or have to khege things — and she’s on
the ball about everything - when you talk to hes’slvery intelligent about child
development - and then you’ve got right at theo#pectrum where people are
coming in and saying “l wouldn’t have thought to tthat” and “why do you do
this?” and “I've never been anywhere before, neraslly been interested in, you
know, what my child does....”

‘| think it's the whole range, there is definitelywhole range of people...well
there is lots of different cultures...lots of differéevels of being able to use
English...lots of different levels of education, thatt | ask their education, how
they come across though...age ranges, there’s youngsiold mums, grannies,
aunties, carers...people that are coming in for ascasits...and people with
loads of problems, people who probably have goblems but don’t tell you
about them...people with shy children, people wilficdit’ children...there’s
just a whole complete range....
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Data has been collected from staff in the shopwnbers and an indication of age and

ethnicity. They also record new users if that infation is available to them.

It was very noticeable that many of the first useese those who had been regulars on
the stall. Staff estimates vary, suggesting tipatiou70% of the shop users may have
visited the stall at some time. Very early onstidction had been drawn between
‘marketing’ the shop and ‘making it appealing’ keetfamilies who may not access other
provision. It would be relatively easy to advestis ‘other’ drop-in and family centres
and ‘comforting’ to find the shop full of enthusisusers. It required more nerve and
confidence to allow the shop to build up a localutation. However, as time passes,
more users are mentioning ‘word of mouth’ as tiretral reason for coming. It was
originally intended that the stall would be permadly maintained in the concourse
although this has not happened to date. If giestablished it would be interesting to

take careful note of its impact on numbers of neersiin the shop.

Spending time at the shop has become part of thutirre’ for many families who are
using it, either before or, after shopping. Somee to play, to talk, others for a rest or
to feed or change their baby. The patterns ofls®vary between users. It seems that
the more ‘needy’ families spend longer in the sladfen being the first to arrive or the

last to leave.

Health visitors have also heard about the shopaemdecommending it to their clients
including some who are having a particularly diffidcime. An example was a mother
with a two year old and a four year old who wagiggtvery little sleep as her youngest
was suffering chronic constipation and would ofteyin pain and distress for long
hours each night. Consequently some families @n@rgy to the Cowley Centre
primarily to visit the shop or at least are makingre frequent visits than they would

otherwise have made.

b) Is the shop offering a welcoming, neutral placé spend time during the day and

an opportunity to talk to practitioners about their children?
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When users come into the shop, they are welcomelebgractitioners who seem to have
a talent for knowing just what level of interactisnappropriate. The welcome is very
significant. It would be very unusual for someooenter the shop and not be
acknowledged; this is regardless of whether ihésrtfirst time or if whether they have
become a regular. All of the staff appreciate moyortant this first moment is and use

their judgement as to how to ‘handle’ it:

..... it's being able to ‘read’ people and how youwgth them - some people are
just really chatty straight off and it's just easand they ask you lots of questions
about the curriculum - others they might have gaids the week before “oh I've
got to go to the doctors for so and so” then wedgt thow did you get on at the
doctors, was it alright?” and just rememberinglitthings, makes it feel that
yeah, you do care - | think that's very importamtake it feel welcoming and
friendly - and some people they’re quiet, they eamwith their friend and they
really don’t want to talk to you...they want to comevith a mate and suss the
place out first and they might get chatting abacaif hour later, so | think being
able to read people and not pushing yourselvesiemi so that they don’t want
to come in again....

Users are generally offered a cup of tea or cotfemjgh some of the more regular
visitors now utilize the kitchen quite comfortalthemselves. This distinctive welcome
and the ‘homely’ atmosphere are often commentellyahe users who contrast it to
‘other’ drop in centres which are often perceivedusm-welcoming’ or ‘cliquey’. Itis
interesting to note the ‘attitude’ of the practiteys to the shop (and to their job within it)
in relation to this. All of three PEEP leadersedpressed a great deal of ‘ownership’
towards, and commitment to, the project. Theyadltifferent times and in different
ways, spoke quite naturally of the shop as if is\@a extension of their own home. The
greeting that they extend to users is, quite uoge#ciously, as if they are inviting in a

welcomed guest.

....it feels a bit like my house and then my gardehlan just inviting everyone
around really...obviously not quite in the same way would in my own garden,
but still...

As a consequence, although nobody is asked theie par to sign-in or to register in

anyway, the users are NOT anonymous but are sompadwf a ‘family’. Being
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treated as a guest seems also to set up some enspgbectations about behaviour. This
may explain why the users seem so ready to talk @ath other in the way that two
guests invited to the house of a mutual friend Wald. It happens readily and is
welcomed by many who have felt discouraged abaending different drop-in or family

centres by the feelings of isolation that they hexperienced when visiting them.

...... with the users you've got one end of the spedwuhe other...but it’s like
really friendly because they’ll both be there ahdrt someone will join the
conversation and that’s it, everyone talks - amlth’t know how that's happened
but it does happen and it’s really nice - no ons bger said they've gone and felt
isolated and that everyone knows everyone....

The skill of the staff in putting people at theérse and facilitating conversations is
paramount in creating the distinctive ‘front rooatimosphere of the shop. Although they
speak of it as ‘their’ shop, the practitioners aksmt the users to feel the same sense of
ownership and are very sensitive to any ideas agdestions that they are given. They
deliberately planned that they would open the shitip the minimum in place so things

could be built on according to need, experiencethadeedback from users.

This is happening and in many ways it is extrenpelgitive. Users can see that their
ideas are being put in place, for example it wagested a ‘tree’ was drawn on one of
the walls so that pictures could be ‘hung’ onHtowever, it is a potential source of
conflict because some of the things that userswmsly for are perhaps at odds with the
ethos behind the shop; it was suggested that itdimeinice to have a television and
many people are donating their unwanted toys. & hes often the antithesis of the

materials that PEEP would usually work with.

It was always felt, from the conception of the pntj that the relationship between
practitioners and users would be key to realisiiggadims and objectives of the shop.
From both the stall and from the first three mor@hthe shop, the staff have had time to
build those relationships. Unlike a more ‘formsdrvice where there is a clear
distinction between the role of the professional #re client, this is blurred by the set-up

in the shop where staff and users communicatemneh more relaxed and ‘unofficial’
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way. This is reinforced by the fact that familyfoends of the practitioners often drop-in
or spend time in the shop. This is a different whworking compared to their previous

work either as PEEP group leaders or in playgroups.

... suppose in a group | was the leader and... scettsea different type of
relationship because | would then be saying; “righve’re going to do singing”,
“right, we’re going to do a story now”, “right, wee going to do talk-time now”
and “that’s it we're finished” - well, it's not que like that...but it's very
structured the whole thing...and there wasn't thauetito just sit and share a cup
of coffee and chat about stuff, although we diddwén groups but not so
much....

Indeed, the advice and support that the staff adfeften based on their own experiences.
The researcher queried this with them, concernattiiey would feel lack of a

‘boundary’ between their work and their personatdi. They all, however, felt in control
of what they chose to share with users and coresiidiiat what they could offer from
personal experience helped to establish the rakttips on which they could build the
interactions around the child’s learning and depelent. They pointed out that they had
not lived ‘untroubled’ lives and the fact that thegre able to empathise with the

situations experienced by some of the users wasria.

...l don't know if I am asked but | do bring my ei@ees in to everything —
yeah, | mean the fact that I'm a single mum ancehaaen for many years is
relevant in lots of occasions... | don’t want to bersas a health visitor you

However, they are sensitive to their role as listerand wary of ‘taking-over’ in a
conversation. It was also emphasised by the piaetrs that they felt it important that
they are seen by users as part of the same compnamnatcertainly not as a ‘middle-class

do-gooder’ in a position of authority:

...we are seen as one of them, not some jolly hatlakg boffin that's coming in
and “trying to tell me how to run my life” ...l dorkinow how to explain it, but
not coming across as you know better and “I'm ‘parshand I've got a degree
and I've done this and I've done that”....not beihgttsort of person, being an
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ordinary person from the community, | feel soraotepted a bit more if you
know what | mean....

Nevertheless, despite their roots in the commuaniky their acceptance by users as ‘one
of them’, the staff are trained practitioners higaware that their role is a professional
one. In summary, one of the great strengths ot is their ability to bring a
professional attitude and a ‘distance’ into high&rsonal conversations in a way that is
both non-threatening but also potentially challeggor the user. They are very
conscious of their role, not only to support paseard carers but also to help them move
on in some way. lItis a way of working with parettiat has been characteristic of PEEP
since it became established. It is a stance $hdistinctive of other innovative
programmes which are attempting to appeal to vallerfamilies and is articulated by

Barlow et al (2003) in their paper on the developttd a home visiting service:

Vulnerable families often feel disempowered, diserchised and marginalized.
Working in partnership has the potential to increaelf-esteem and self-efficacy.
Vulnerable families may also lack experience a$ttand acceptance in
relationships. The partnership model involvesthibme visitor communicating a
number of these attitudes, including respect {aking a positive stance towards
the parents without being judgemental), empatley &ttempting to understand
the world from the viewpoint of the parents) andwgeeness (i.e. being open to
the experiences and constructions of the parerits s little distortion as
possible). It is assumed that the relationship algo be enhanced by enthusiasm
and humility (in order not to undermine the parétsn confidence and ability).
Particular emphasis is given to the skills of agtilstening, involving parents,
exploring their difficulties, providing appropriataformation, empathizing,
clarifying and challenging parents’ constructions178).

The context of the shop in particularly favouraiplereating an ideal opportunity for
these kinds of relationships to be established.

c) Is the shop offering directed and undirected plg and learning activities?

The simplicity of this statement masks the chalkeagthe heart of the service that the

shop is attempting to provide; that of implementinigighly structured curriculum within
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the unstructured context of the shop to a diversagof users, some of whom would be

very unlikely to access a curriculum-based service.

Over the past ten years, PEEP has enhanced an@adspcurriculum to suit an
increasing variety of delivery modes. Some ofkég characteristics of these are
summarised in the next table.
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Table 1: A comparison of PEEP delivery modes

Groups Open access drop-Stall Shop Home
in programme
Length of Fixed time; Fixed time; 2 Flexible Flexible Fixed time; 1
session 1.5—-2 hours | hours time; few time; few hour
minutes — minutes — all
over an hour| day
Frequency | Once a week | Once a week in 4 days a 6 days a Once a week
of sessions | interm time | term time week week 09.30 | for 6 weeks
09.30 — —15.00 all | though this
14.30 all year can be flexible
year
Users Regular, Regular, irregular | Users may | Users may | Regular
though do not | or occasional — come come
necessarily may attend all or | regularly, regularly,
attend every | part of the session| irregularly, | irregularly,
session. occasionally | occasionally
Generally or only once | or only once
attend all of
the session
Curriculum | Progressive | Adapted Under Adapted Flexible
curriculum curriculum development| curriculum
planned in 3 x| planned in 3 x 3 in 4 weekly
3 week blocks| week blocks over 3 blocks over
over 3terms | terms 52 weeks
Activities Users come | Users come Messy Users may | Participation
‘intentionally’ | ‘intentionally’ so | activities not| or may not | is intentional
so can be can be prepared fgrpermitted by | come SO users can
prepared for | messy activities. | Centre and | intentionally | be prepared
messy not and may not| for messy
activities. appropriate | therefore be | activities.
for users prepared for
who use the | messy
stall in activities
passing
Awareness | Users know | Users know Different Different Users know
of PEEP sessions are | sessions are run bylevels of levels of sessions are
run by PEEP | PEEP and based | awareness of awareness of run by PEEP
and based on aon a curriculum. | PEEP and off PEEP and of| and based on
curriculum May choose to the idea of a | the idea of a| a curriculum
which elements to| curriculum | curriculum

engage with.

It is clear from this table that, even compareth®drop-in model, the shop offers

distinctive challenges as well as a unique potenkéanning around the curriculum has

gone through different stages as the project hagressed although the learning
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outcomes from the open-access drop-in group havayalbeen taken as a starting point.
When the shop was first opened, it was intendedaihig one of the six distinct play
areas should be linked directly to the curriculuhilst the others would be engaging
play activities. The three PEEP leaders who worthe shop are knowledgeable Early
Years practitioners. Two have many years of expes with PEEP while the third has
worked primarily in play-groups and in speciali&BP outreach work with young
parents. They all expressed a high level famijiasith the PEEP curriculum and
confidence that their different backgrounds woelad to a creative working relationship
around the curriculum and its implementation. dswherefore a safe assumption that the
practitioners would bring their knowledge of theEFEcurriculum into ALL the activities
and that the principles of the ORIM framework wohklsimilarly pervasive throughout

the shop.

However, there has been a continuing drive to nila&esurriculum, which is based on
delivery primarily to the adult, not the child, necexplicitly documented, more clearly
linked to each activity and for the planning todmme well in advance. This provides
learning outcomes for each activity and clearlywdoented connections with an
established framework. ldeally, it would allow amser to work through it systematically
in order to gain an Open College Network (OCN) ldvaccreditation, as it offered in
other PEEP contexts. It offers a parallel withl¥&tears provision for children which is
required to link into either the Birth to Three frework (DfES, 2003) or the Foundation

Stage curriculum:

....it is an adult to adult model around childrengmatning and how the parents
can support that...now, the exciting thing aboutghep is that you can actually
explore lots of different ways of getting over tivessage, but nevertheless that is
what the shop is about and I think we must not gt of that, and those lovely
play activities are there to sort of speak to thegmts, a model for the parents,

but also the chance to just gently have interaciaith the parents around...why
we've got that activity, how that activity helps.....

The curriculum, as it stands after three monthgpeiration, is contained in appendix B.
It has given rise to challenges in two particul@aa. The first relates to the difficulty of
translating an established curriculum from one exhinto another and combining the
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practical knowledge and experience of practitiomais a programme, not only
theoretically cohesive, but eminently ‘do-able’aoflaily basis. This has involved
practical issues such as, initially, a lack of datid time for working on the curriculum
as well as the more subtle challenge of turningetomes implicit, knowledge and

experience into an explicit, detailed session plan.

The second relates to the paradox underlying tr@endoncept of the shop; that it is
attempting to deliver a range of curriculum-basky pnd learning activities to users
who may not otherwise choose to access this ‘tgpprovision. An explicit curriculum

for adults could there be seen as potentially cayntoductive, possibly as ‘getting in the
way’ of the relationships that are being establishetween staff and users (A). Itis
therefore more constructive to view the curriculasna tool for the practitioners in terms
of supporting their facilitation of the adult/chitdlationship. Consequently the staff have
the potential to ‘mediate’ the curriculum; explodgiits potential to the greatest effect by

offering it in such a way that nobody is alienatedntimidated (B).

Table 2: Perceived relationship between staff,iculum and users

A B
CURRICULUM
STAFF
v
CURRICULUM STAFF
v
USERS USERS
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A dilemma is the extent to which ‘making publicetiburriculum may compromise the
subtle approach that the practitioners feel is semey with some of the users. It is clear
that some of the users have very different wayatefacting with their children than are
encouraged by PEEP. Sometimes the very basicad¢vehich the practitioners work
with these families to encourage some very fundaaheommunication, may make the

sophistication of the curriculum seem a little nedant.

On one occasion, an activity table had been setithpthree plastic dolls in washing up
bowl ‘baby baths’ which contained a small amounivater and some bubbles. There
were also sponges and towels laid out. The hitih o& bubbles to water made washing
the babies a lovely ‘sensual’ experience it buatge much less mess that more
conventional water-play. The focus of the actiwvitgs ‘routines’. The leader described

the following interaction between a mother anddteid:

...we were washing the babies in little baby baththertables and the mum was
sat on the sofa and the little girl was sat on¢hair and | sat with her and we
were washing the baby - this particular mum had special needs, just lots of
bad things have gone on in her life and she alvggson the sofa and wants to
chat to the adult and let her daughter just playwalk sat with the daughter and |
was talking to the mum about the child having reer tvashed and if she had toys
in the bath and stuff...then mum did come over artb$delp the little girl sit

the doll up because it was laid down and she wasdrto sit it up and the mum
did come over and sit the doll up...and...just likensdtbher washing the hair
and then went and sat down - so it's probably alzolib second interaction but
she did it, which she wouldn’t do very often - mgou get mums that come in
who are totally 100% focused on what they’re dontp their child and they’ll
follow their child round with each activity and tads of stuff and they’re doing
it all the time, but this mum, doing that 15 seizdike a little break-through!

Others however, as noted in the quote above, ayenmech more ready to engage more
directly with elements of the curriculum messages may well welcome more
‘institutionalised’ elements such as informationtba walls or work appropriately
displayed under the learning outcomes for the week.

..... there was a mum that came in yesterday, shehgddaminder and she runs
her own toddler group and she goes to this clubtad club and this club and
the other club and she was involved in doing thisifing that we were doing
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yesterday and she said “ah this is fantastic” ymow, that’'s the sort of stuff that
she’s getting out of it and learning new thingsltowith a child - | mean she does
all this stuff all the time playing with them - hehildren are her life — she is that
sort of person, and so she’s getting stuff to db tie kids and she’s really
enjoying it.....

However, it has become apparent that, although rfaamilies appreciate the play

activities, they are not necessarily the primaryiweofor their visiting the shop:

...the sort of feedback that you get from the pare¢hésthing that they love about
the shop and why everybody is praising it, is thay can go shopping and they
can say to their child “we’ll go and play in a biind one mum said “l can use
the toilet without having to leave the door open san keep an eye on my child
in the buggy” ...or “I can sit down and somebody @éngy to make me a hot drink
and you don’'t know how lovely that is and if | wamsit there for ten minutes
and go ‘ooh’ and have a hot drink, | know somebigdyoing to be playing with
my child” and | know that’s not what we’re all hoyy for...but once they’ve sort
of done that quite often then you sort of you aqasoarage them and they can get
up and come and play or you're talking to the muoaw what you're doing with
the child... ... so | think that for the parents, fag thajority of parents, that seems
to be the biggest thing, is that there is somebaestto talk to, someone to
support them, they’re getting ideas of how to playt.their main reason for
coming isn’'t “oh, that's time for me to go and phajth my child”, that’s not

what they're feeling about it...doesn’t mean it legluable...

At one level, all the staff are very conscious thatactivities ARE the curriculum; that
playdoh, for example, is never just playdoh butdaportunity to explore shape’ or to
‘experience colour and texture.” However, the ptianers are very aware that the
activities must be interesting and appealing imtbelves as well as practical within the
context of the shop, in order for them to be populi¢gh the children. It has been noted
that the children are particularly fond of the ‘mgsactivities that they may have less
access to at home as well as the more ‘unusualyshi One leader provided the

following description of an activity involving sugace and paint:

....yesterday was absolutely fantastic, it was alyegliet afternoon, | had four
parents in, but those four parents had so manyrstabund this table and they
were all squished round and the parents were dthiegs and the children were
doing theirs and the parents were saying “ooh, lagiat you are doing”, you
know encouraging them — we were doing this...painte@nd sugar and water
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on a piece of paper, don’'t know if you've ever dtiva, but all over and then you
drip a little bit of coloured water down the paimtd it blobs on and spreads out
and we were doing it with the children to startwith and then one mum come
over and then another and then another, we hatball mums and | think it was
five children in the end all having a go at this....
The leader felt that this was an excellent exaroplghat the shop is trying to achieve.
She cautioned however, that this type of interactiinl not always take place and that

there are occasions when parents sit back and #ilewstaff to do the playing.

The ORIM framework of Opportunities, Recognitiontdraction and Modelling is seen
as fundamental, not only to the curriculum but @sainder-pinning the relationships in
the shop. It forms part of the curriculum focus ibalso provides a way for the
practitioners to structure what they are offerisigevery level. PEEP suggests that the
framework can offer parents a way of building oravtiney do in everyday life but it also
offers practitioners a way of thinking about theork with the adults and also a way of
understanding the potential benefits of an enviremimvhere the users can ‘learn’ as

much from the other users around them as from thetiponers.

The shop is clearly offering a wealth of undiregpéaly activities. Each area of the shop
has been well thought out and the children cleamipy playing with a lovely range of
activities. Many of these are creative in ‘typidEEP-style, based around everyday
things found at home, but also included are thswgh as a train set, a dolls house,
dressing up and water and sand play. Howeves alsio implementing a curriculum that
makes explicit the opportunities within each atyivo engage adults in interactions
which support their understanding of the relatiopdtetween different kinds of play and
children’s learning and development. The ORIM feavork is utilised as a guide for all
interactions within the shop. The shop is cleatlgcessful in that all these things are
‘being done’.

As yet there are no directed play activities altftoit has been discussed that these may

be introduced at some point.
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All the managers and practitioners agree that BeRPcurriculum provides something
distinctive to the provision. They also agree ftatelivery in the context of the shop
requires a new and flexible approach and that, fasreome families than others, the
success of this delivery will depend on the rel&laps that are being forged with the

users.

d) Is the shop offering information about children’s services?

The shop currently has a table close to the erdranavhich are available a collection of
leaflets and flyers about a range of local servicHsese are well used and PEEP is
working with the Oxford Children’s Information Sére to see how the range and display

of information can be improved.

e) Conclusion

The Sutton Trust Shopping Centre Project is impartdt is founded on evidence that
demonstrates that, although there has been arasene provision to support families,
this provision is not always accessed by thosevfaym it is intended. It is an attempt to
offer support by undermining the concepts mostngfipassociated with a formal
service: it makes no attempt to recruit target fe@sibut is offered in a location where
families are, not in a location where they needdpit is in a public premises but one that
feels like ‘home’; it is staffed by professionalbevare perceived as friends; it presents
the opportunity for users to play and have fun whtir children or relax with a cup of
tea but all the activities are based on a currioudund a framework that supports parents
and carers in making the most of everyday life wgir children and finally, it is

hoping to appeal to a broad range of users antbyeirture mutually beneficial

relationships between them.
It is an innovative and exciting project and thalaation is in place both to document the

process and to comment on the successes, therdedland to try and draw out the

lessons that have been learnt along the way. At Isas only been open for three
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months, far too little time to make any judgematisut what its ultimate achievements
will be. However, it has not been too soon toeflon aspects of the provision that will
be relevant to its on-going challenges and alsafgone wishing to implement a similar

kind of provision though perhaps in a different .

Section 7: Where the evaluation will go from here

The evaluation will continue to monitor the devetegnt of the shop in the context of its
aim and objectives. It has become clear howekiat,ih many ways these are far from
simple, even paradoxical and the task of the evialavill be to unpack the issues

involved.

There is no doubt that there are a small but s@mt proportion of “hard to reach”
families using the shop who would have a high nunalbethe ‘risk factors’ that would
make them a ‘target’ for a range of services. Hwmwgeit has also been noted that
particularly high risk families do not get the bestcomes from interventions and may
even suffer negative effects. Nevertheless,ptassible that the subtlety of the provision
offered in the context of the shop may mitigateigiahese negative effects. Finding
someway of exploring this will be a challengewill also be very interesting to note
whether the shop continues to attract additionailfas with quite such high needs or if

that is a ‘niche’ in the shop that only a certaimmer of families can fill.

Collecting any more detailed data from the users ma considered desirable at this
early stage in the project. Having agreed thataspeect of being “hard to reach” is an
unwillingness to access any statutory provisiomas felt that the ‘rituals’ of asking for
information, such has become associated with Stam¢ Services, were best avoided. It
would also be antithetical to the homely atmosplieagis distinctive about the shop.
Additionally, it was felt that basic demographidalaould not really illuminate whether
or not a family was benefiting from the servicesyided in the shop. Nevertheless, as
the shop becomes established, it is anticipateditta could be collected some time in
the future, perhaps by sampling over a one weehkgbefThis would supplement the
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anecdotal evidence collected so far. Developinoanview schedule for users will also

be an objective of the next phase of the evaluation

It is clear that the stall had a significant impawtthe early success of the shop. It may
well happen that the stall is run periodicallyte ttconcourse. If it is re-established, it
would be interesting to take careful note of itpauat on numbers of new users in the
shop. Perhaps the monitoring suggested above beuithed to capture a ‘pre-stall’ and

a ‘stall’ week.

Possibly the greatest challenge faced by the grigebat of implementing a structured,
developmental curriculum within the context of #iep and to families who could
easily be alienated by any formal educationalfugtinal atmosphere. PEEP is aware
of this tension and both the curriculum and theireaof its delivery have been the
subject of much on-going discussion over the gasetmonths. The next phase of the
evaluation will provide an opportunity to look irone depth at the implementation of
the curriculum as it has had chance to bed-dowwilllseek to explore its effectiveness
in different areas, by investigating the curricujumt in terms of what it is offering, but
in terms of what the users, both adults and childage getting from it. It may also be
fruitful to look more closely at aspects of the ®@Rframework and the relationship

between its different components and the curriculum

There is, justifiably, a real sense of achievenfiemh the staff involved in the project
that, despite a few ‘teething troubles’, the shap begun very much as it was hoped.
The practitioners bring a huge amount of enthusiasdchcommitment to their work
which they clearly enjoy and they have had thestattion of receiving very positive

and appreciative feedback from the users:

....I'm feeling really pleased with how things arengpin the shop as far as
regular parents and...parents are coming in reguland.ave’ve made some
really good...not like social friendships, but whgoet know them...you know
their background, you know a lot of their historydathey say they love coming
just to talk and to off-load all the ‘stuff’ thatfpoing on in their lives ...it's
pushing a lot of the buttons that I'd hoped it wbdb — a lot of the activities that
we've been doing are really good - stuff that'stg@ivailable at home, you know
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using not all bought stuff - the shop is lovelys. n¢ally nice, welcoming and
relaxing which is something that comes across fadot of people that come in
there...all the sort of things - working in the shdpe staff working in the shop,
the parents coming in, what we’re playing, how gfsimre going with parents —
it's all really good.....

It has been a promising beginning. The next phakts evaluation will seek ways to
explore if and how the shop is able to not onlyraiffparents and carers as they are, but
to support them in realising some or all of thesawhthe PEEP programme itself.

Thus, is it:

Promoting parents’ and carers’ awareness of childrearly learning

development?

Supporting parents/carers in their relationshighwhiteir children in such a way

that the children’s self-esteem and learning digjoos are enhanced?
Affirming parents/carers as their child’s first edtors?

Supporting parents/carers in the development of tdhddren’s literacy and

numeracy?
Promoting and supporting the life-long learningpafents and carers?

Finding the answers to these questions will, okerduration of the project, allow a

realistic assessment of whether the shop realydsop-in with a difference’.

a7



References

Barlow, J., Brocklehurst, N., Stewart-Brown, S.vi3aH., Burns, C., Callaghan, H. &
Tucker, J. (2003). Working in partnership: the@&epment of a home visiting service
for vulnerable families Child Abuse Revievi,2, 172-189.

Barlow, J., Kirkpatrick, S., Stewart-Brown, S. & Bs, H. (2005). Hard-to-reach or out-
of-reach? Reasons why women refuse to take padriy interventionsChildren &
Society 19 199-210.

Barrow, M., & Thurston, M. (20055ure Start Ellesmere Port. The unit costs of PEEPO:
a programme to support parents and carers as ttleid’s first educatorChester:
University of Chester, Centre for Public Health &ash.

Barnes, J. (2003). Interventions addressing irtfeatth problemsChildren & Society,
17, 386-395.

Barnes, J., MacPherson, K. & Senior, R. (2006)tdfadnfluencing the acceptance of
volunteer home visiting support offered to famileish new babiesChild and Family
Social Work 11, 107-117.

Bird, V. (2004). Literacy and Social Inclusion: The policy challengendon, National
Literacy Trust.

Bynner, J., & Joshi, H. (2002). Equality and Ogpnity in Education: Evidence from
1958 and 1970 British Cohort Studyxford Review of Educatior28, 405-425.

Bynner, J., Joshi ,H. & Tsatsas, M. (200Dhstacles and Opportunities on the Route to
Adulthood: Evidence from Rural and Urban Britaiirondon, The Smith Institute.

Hannon, P., (1995).iteracy, Home and School Research and Practiceesching
Literacy with ParentsLondon: The Falmer Press.

Hannon, P., (1997). How to evaluate a literacyatiite. School of Education,
University of Sheffield.

Hannon, P. (2006). Findings from a study of reaich Bure Start local programme.
Personal Communication, Smith, S., School of EtlocaUniversity of Sheffield.

Hills, J & Stewart, K. (2005)A more equal society? New Labour, poverty, ingtgual
and exclusion Bristol: The Policy Press.

Love, J., Kisker, E., Ross, C., Schochet, P., Bse@Gkinn, J., Paulsell, D., Boller, K.,
Constantine, J., Vogel, C., Fuligni, A. and Bradwyif®, C., (2002). Making a difference
in the lives of infants and toddlers and their fisesi The impacts of Early Head Start.
Executive Summary. [online]. Washington, DC: U&prtment of Health and Human

48



Services. Retrieved 14 December 2004.
http://www?2.acf.dhhs.gov/programs/core/ongoing aesi@ehs/impacts exesum/impacts

execsum.pdf

Milbourne, L. (2002). Unspoken Exclusion: experienof continued marginalization
from education among “hard to reach” groups of edahd children in the UKBritish
Journal of Sociology of Educatio23(3) 287-305.

Murray, L. (2000). Access to heath care by low gad high risk women. Final report
to the NHS Executive. University of Reading: Readi

Murray, L., Woolgar, M., Murray, J. & Cooper, PO@B). Self-exclusion from health
care in women at high risk for postpartum depressiournal of Public Health Medicine
25, 131-137.

Social Exclusion Unit, (2006)What is social exclusion®ocial Exclusion, Office of the
Deputy Prime Minister, Londomttp://www.socialexclusionunit.gov.uk/page.asp?
id=213 Retrieved 10 January 2006.

The Department for Education and Skills, (200%Ehools: Building on SuccefSreen
Paper). London: DfES.

The Department for Education and Skills, (200Birth to Three Matters: A framework
to support children in their earliest yeardondon: DfES.

The Garfield Weston Foundation (200&)tp://www.garfieldweston.org/London.
Retrieved June 2006.

The Sutton Trust (2006 hattp://www.suttontrust.com/London. Retrieved June
2006.

Tunstill, J., Meadows, P., Akhurst, S., Allnock, Bhrysanthou, J., Garbers, C., and
Morley, A. (2005b).Implementing Sure Start local programmes: an irdégnl overview
of the first four years.London: Department for Education and Skills.

Xiang, Z., Schweinhart, L., Hohmann, C., Smith, &qrer, E. and Oden, S., (2000).

Points of Light: Third Year Report of the Michig&nhool Readiness Evaluation
Ypsilanti, MI: High/Scope.

49



Appendix A

50



Location of the Shop within the Shopping Centre
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Floor plan of the shoy
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